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Introduction fromtheCh i | dr en’ s , Abiwerhongfisld i o n

There has been a renewed and positive focus on the
North of England over recent years as Northern
Powerhouse plans unfold. New business and transport
links are being established, new approashéo
leadership and governance are being developed and
new schemes to regenerate many urban spaces are
increasingly visible.

But what will all this mean for children that are growing
up in the North today and what will it take for the
Northern Powerhouseromlse to deliver for northern children? Most importantly, what will it offer for
those that are growing up in theontext of economiclisadvantage which still casts a long shadow over
S0 many northern communities?

This report examines these issuesandth i | dr en’ s experience of growir
culmination of a year of conversations with children, business, councils and health professionals and
charities. We have examined research and data, visited leading, le{asinedexamplesof creativity

and we have looked across the North and elsewhere in the country for inspiration and evidence of what
works. The results are set out in this report arsdecommendations for change.

We have approached this project with optimism. | anogherner, and of course a proud one at that.
Growing up in the Nortipaveme v al ues and attri butes that have
any other way. We understood from the outset t
country there are hot spots of activity and wealth, there are children growing up in affluent families and
there are schools and organisations that achieve extraordinary success. Research shows that children
who grow up in affluent families enjoy relatigeiccess wherever they live in the country. No surprise

then then that these children flourish in the North and enjoy good life chances.

However this is not the case for more disadvantaged children and the fact of the matter is that there are
more disadantaged communities in the North than many other areas of the country, and many of those
have entrenched disadvantages over several generations. These are the focus of this report and the
recommendations we make.

We found that disadvantage manifestsalisin childhood in many ways. A lack of confidence, uncertainty
and low expectation. Isolated communities with narrow and poor job prospects. Poor school results and
poor connections to further and higher education. Children in some areas look at nelopleents in

the North but have little hope they might feel the benefits or have increased choices in life as a result.

But we al so | earnt t hat this doesn’'t have to be

We found great examples of northern schools boosting communicatios gkil confidence through

languages, creative writing, public performance, visits and local heritage. We found arts, music and

sports organisations that develop talent and open up opportunity. We heard how business and schools

are working together to expal horizons and raise awareness of career paths, and universities and

colleges who are reaching out to disadvantaged children and finding new ways to support them to
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continue to study. We recommend that these approaches are extended throughout northern
communities as part of a coherent plan to help disadvantaged children to succeed.

We have taken a particular interest in how children progress throughout childhood. Many will do well
at primary age when schools in the North are some of the best in thetgouBut we have been very
struck by how many children fall back during the secondary years when children growing up in the areas
of greatest need often underachieve. Here hundreds of thousands of children face a double
disadvantage of living in a poorrmomnunity and attending a poor school.

In comparison to the experience of growing uphia otherparts of the country, these children are being

badly let down. Children in receipt of free school meals in London are 40% more likely to get good GCSE
resut in Maths and English artévo times more likely to go to university than children receiving free
school meals in the North.

We are very clear that this needs to change and are recommending new investment and an urgent focus,
backed up by joined up locall ans to transform children’s oppo
northern communities.

The children we mein the Northover the last year were ambitious and aspirational for their future.
They love and are proud of the place they live. They wémiuae where they live near their family and
community and they want jobs and opportunities to rival anywhere else in the country. The exodus
south to find work is real but it is not what these children want. If the North is to flourish it needs to
grow and retain the talents of all its children and truly offer the opportunities in life they hope for.

These are their demands for the Northern Powerhouse chiefs, the regeneration and civic leaders and
northern Mayors that are designing and developing thetNof the future.

There is a reaense of energy across the North of England, a feeling that now is the time to change old
narratives and to use Northern grown solutions to ensure a more prosperous future for all chiltieen.
challenges are big, bais | conclude the project, | am more convinced than ever that it can be done.
There are 3.6m children growing up in the North. Every one of them should have the brightest future
possible and best opportunities to look forward to happy, healthy and prosperous lives. Where they live
and grow up should not babarrierto making the met of their lives.

—

AnneLongfieldOBE
/ KA f FCNdnysSignefor England



Executive Summary

The place we grow up influences every aspect of our lives. It informs our view of the world around us;
it influences the relationships we have, and ultimately it impacts on our career choices and wider life
choices too.

This report focuses on what this means for children who are growing up in the Norgart Af the
country that has seen extraordinary change over the last 50 years and one that now has a real
opportunity to shape a new future through the regeneration aleolution schemes in place.

It is right to acknowledge that very many of the children we met as part of this project have a childhood
full of opportunity and promise. These children are positive about where they live, are doing really well
and have grat prospects. This report is not seeking to reinforce old narratives of wholesale northern
decline.Quite the contrary, throughout we highlight much of the innovative work we have encountered
across the North, and emphasise the real impact thisishavinge hi | dren’ s | i ves.
However, it is also important to understand that a disproportionate number of children in the North are
growing up in communities of entrenched disadvantage which have not enjoyed the financial growth or
government energy and spotligithat have so boosted opportunities in other areafstioe country—
London and the Southalst in particular.

As a result, too many disadvantaged children in the North are being left behind.

This report sts out starkly what this means:

> Too many child¥n starting school far behind where they should be. Often with special
educational needs no oneals picked up

> Children from disadvantaged backgrounds facing an education gap that starts before schools
and widens throughout education

> More than half oft he secondary s c h®modstdepsvedrcommurgtieste h e N
judged to be lesthan good.

> Large numbers of children dropping out of education before they reach 18.

> Lack of confidence amongst childréinat economic regeneration will mean moreb® or
opportunities.

Thesefindings bolster concerns oveprthern school performance raised ifsted and the Northern
Powerhouse Partnership The Department for Education’s own
found that too many secondary schodatsthe North were plagued by poor leadership and governance.

With government backingchools in London have transformed over the last 15 years. The focus now
needs to be put on the NorthThroughout this project we have encountered enough examples of
brilliant work within the North to show what can be done. The challenge, therefore, is to make this
excellence the norm.

Of course, a great childhood isn’t just about g
at family life, the impacbf communities and the richness of opportunityriendships, interests, sports

and arts that can build confidence and open up new opportunities. Community institutions as well as
education and ultimately employers and business all shapd chié n * $ence ang graspects, and

again, we highlight the best of them in this report.



Growing y North has sought to
> |l ncrease our understanding of children’s att
relate to locality
> Look at the progression @hildren from early years to early adulthood across different regions
in the North of England
> Assess the opportunities available to young people between and within different regions and
City regions

Its conclusions demand a commigmt to change. ThBorth can delivethis change, but only if it puts
children at the centre of the wider changes that are underway. The recommendations in this report
detail how this can be done.

Recommendations

1. KA f RNEB Yy Q dhouldWe plakbdgiQhie Aeart ofthe Northern Powerhouse and given the
same attention as economic regeneration

Local areas ar¢hinking big and driving change ftwsiness and economies in theofth. But true
regeneration goes beyond buildings, business links and transport. Chaldrerotconfidentthat they

will benefit from new developmentslf regenerationis to truly change the prospects for theoNh it

needs to be a catalyst for change for the most disadvantaged communities and start by focusing on the
workforce of tomorrow- the chidren of today.

We want to see:
> Each local area establisif@um similar in structure td.ocal Enterprise Partnerships (LEPS) to
include all the bodies working with children.
> Central Governmenshowingthe same level of willingness to devolve powarsl funding for
services for children, including education, that they have shown for economic regenetation
areas that make compelling bids that they will innovate and integrate to improve provision for
children.

2. Government should provide additionahvestment in the most disadvantaged areas to support
f 20t O2dzyOAfa IyR LI NIYySNE (2 AivwishBudSartOKA f R
in the North

It is clear that local councils are struggling with reduced budgets and imctekesnands foservices in

the North. In the most disadvantaged areag& heard howCouncils weremaking savings in non
statutory service areas such as early help and prevention despite the risk of this leading to additional
demand on theirstatutory provision. This waalso putting additional pressure on schools who were
attempting to fund additional services for their pupils out of their budgets, potentially reducing teaching
budgets for schools facing the greatest need.

The DfE hsan established and well regardethovation scheme to enable local councils to develop new
approaches to supporting childreWe recommend a similar approach is taken with the aim of
supportinglocal areas to work with partners to develop new approaches to overcome entrenched
disadvantagend vulnerability amongst the childreim the most deprived communitiestarting in the
North.



3. Extra support for families to give their children the best start in life

Our research shows that children in the North are more likely to attend nursemyest 2and 3, but are
still less likely to reach the expected standard of development when starting sd¢faullies want to
help their children flourish but will always benefiibom help if problems developVe were frequently
told that families who were struggling were not being wallipported and this meant expensive
problems late on and poor outcomes for thehildren involved.

We need a renewed focus on eaiftervention with families across a range of agenc's. saw great
examples whereChildrerls Centresplayed a vital role in supporting children and their parents
particularly where these centrdsave extended their support to older children and families dsaanily
Hub. We recommend that GovernmestipportsFamily Hubs in identifeareas of disadvantage in the
North and works with local areas to find a sustainable funding model.

4. Earlier identification ofspecial educational needshould be a public health priority

Our research finds too many children in the North starting stidth highlevels of development issues,

but fewer children having special educational needs diagimiseforestartingschool. The earlier issues

are identified the more effective- and cheaper the support needed. This should be recognised as a
healthpriority as well as an educational one and needs much better local coordination between the NHS
and lo@l councils, which should be @alinated by Health and WeBBeing Boards.

5. A new northern schools programmehould be established to improve leadership and
A2PSNY I yOSs 0224 NBONIMzA G Y Sy Gattdinghént irRtiemdédt G A O f
disadvantaged areas

More than half of the schools serving the Ndghmost deprived communities are rated as less than
good by Ofstedmeaning children in these communities face the doudflilsadvantage of being from a
poor community and attending weakschool. Our research found schools in these communities were
consistently facing the same problems: weak leadership, poor goveenand difficulties recruiting
staff. Changing thisvill require an ambitious and rigorous developmentogramme over a ten year
period implemented through joint working between local authorities, the Department for Education and
Regional Schools Commissees.

6. Reform the role of Regional Schools Commissioner

Many areas said thaRegional Schools Commissioners had too narrow a role and did not work closely
enough with local schools or councNge recommend thatheir role is revised to beconmeordinators
of good practice antmprovementto support northern schools.

7. Northern areas need to stop children dropping out of education early

Legally, children are now required to be in education or training until they are 18. But our research found
high numbers of children across the North dropping out before thi® are missing vital parts of their
education and undermining their future prospects. Every local area needs to have a plan to ensure
children are in apprenticeships, training or educatimtil 18.



8. Local Enterprise Partnerships need to expand their programntesbring employers and
a0Kz22fa (23SGKSNJ (2 6ARSY OKAfRNBYyQa K2NRT 2

While we encountered lots of willingnessn the part of both schools and businessde worktogether

it was often ad hoc and piecemeal. As a result few childespecially from the most disadavagted
communitiesget thechance to ke a look at what different kinds of job might e fullysupport the
Northern Powerhouse Partnership’ s campaign for
work experience, and we need to see much more local action to make this a realityc Bector
employers facing skills shortages such as NetRak and the NH&hould be leading this work.

9. Arts, culture and sportsbodies should prioritisefunding for children with disadvantaged
backgrounds

We saw some excellent examples of how arts, culture and sportraasformchildrens outlook,instill
confidence and raise aspiratioMany childrerwanted to get involvednd stayinvolvedbut found that
opportunities are limited, expensive or not open to therhe bodies funding #se activities should
prioritise the North, and particularly itdisadvantaged areas.



Key Findings

Section 1: Children’”s Life and Careers
Throughout this project we met with children and young people across the North of England, including
children of different ages and in different settings. We wantedte ar chi |l dren’ s exper
up in the North and their aspirations for the future.

They told us they were:
> Proud of where they’  re from, proud to be Nor
Overwhelminglychildrenwe spoke to were proud of where they were from, and proud to be from
the North. Generally (though this varied motégy hoped to live in the sameity they grew up in
as adults.
> Optimistic for the future, but realistic about the challenges
Most of the tildren we spoke to were clear that they expected their local amgarove in the next
five yearsGenerally, boys were more optimistic than girls.
> Aware of regeneration, but not convinced about what it means
There was a high degree of awareness of loegkeneration. But there was also a feaparticularly
pronounced amongst girls that regeneration was about a few shiny buildings, new shops and
pavements, but not muctwvhich would materially change their life chances.

Section 2: What we have foundou about <chil dren’s progr e
For this project we have taken a broad | ook at
they start school, to when they leave education. The aim has been to understand which children are
failing to reach their potential, at what points in tihelevelopment, and where within the North.

Early Years
> Children in the North are more likely to be attending nursery at age 2 or 3 than children
elsewhere. Despite this, educational issues in the North of England tend to start before a child
starts schol. Across the North we see:
- Too few children from disadvantaged backgrounds starting school at the expected level
of development
- Too many children start school with significant development issues which impede their
ability to learn, but could have been digtssed earlier.

Primary Schools
> The performance of primary schools in the North is generally with very impressive. With pupils
from all backgrounds tending to make better progress in the North than the rest of the country.
> We visited many excellent pniary schoolserving the most deprived communities who were
giving children a wide range of additional support and experiences.

Secondary Schools

> Secondary school performance is much more disappointing. Generally, pupils in the North of
England make woesprogress at secondary school than those across England, and particularly



when compared to those in Londo@ur research shows thanost of the difference between
London and the North is due to the difference in outcomes for disadvantaged children.
> Childen growing upi n t he North’s most d e p r -wharmamdy ofc 0 mmu
familial disadvantage and poor institutional performancearmthan 50% of childreim the most
deprived areas in the North are attending secondary schools rated less than good
> We visited excellent secondary schools which were bucking this trend, by supporting pupils from
some of the most deprived communities by off
> Our research found very little evidence of sustained workititer a local or regional level to
tackle the systemic issues holding schools back.

Post16

> Despite the law now requiring children to stay in education or training until 18, too many
children are dropping out of education and training before 18. Séwerghern cities have more
than 10% othildren missing out onrucial parts of their education.

> Children leaving school or college in the Ndmving completed Aevels or equivalentare as
likely to go onto university as their peers elsewhere in the country. And in many northern areas
they are significantly more likely to go into an apprenticeship or employment.

> However, too many children suffer from the effects of lattainment pre-16, this is particularly
true for disadvantaged pupils. When we compare attainment at each age in the North to other
areas, particularly London, we see the educational gap widening throughout the school period.
The result is that a pupil from London wihas at some point had free school mealsage as
likely to go on to university than an equivalent child in the North.

Section 3: Devolution and Regeneration

To inform this project, we held a series of major summits in the large regional centres across the North.
These brought together leading figures from local government, civic society, business and education to
discuss the local issues facing children, tinetegies in place to address these and provision for children
within regeneration and devolution plans.

At the summits we found:
> A clear awareness of the problems facing children, and particularly of how issugsrivitien
combined to impacthe praspects for children.
> Numerous examples of institutions delivering genuinely transformative work with children and
agencies innovating effectively to cope with significant demands.

Howeverthere were issues with the levels of local planning and intégrefor children.
> There were still big difficulties bringing together all the agencies working with children,
particularly health services and schools.
> Too often individual areas were looking at children at specific stages of development or within
certain institutions, rather than looking at the child across their life course.
> Local areas were more confident and ambitious about what they could achieve around economic
regeneration than they were for children.



Section 1: Childréa Experiences and pisations

Theconversationsve held with childrenwere at the heart of Growingup North. We spoketo children
of all agesin a variety of settingsacrossthe North. We held focusgroupsin Hull, Leeds Manchester,
Sheffield Liverpoolandthe North Eastwith 14/15yrolds,andheld separatesessionsvith boysandgirls.
While there were somedifferencesbetweenareasa numberof consistenthemesemerged:

t N2PdzZR 2F 6KSNBE U(KS@QNB FNRYI LINRPdzR (G2 0S b2NIKS
Overwhelmingly, the children we spoke to were proud of where they were from, and proud to be from

the North. Generally (though this varied more) the young people hoped to live in the same/laeea

they becomeadults, because they liked where they livedlamanted to stay close to friends and families
—subject to the opportunities available to them. We asked those in our groups how they felt their area
compared to other areas. They were all aware of the comparison with London. Generally, there was a
feeling t hat there are more opportunities and mor e
necessarily mean a higher quality of life due to a variety of presssssciated with living in the South

As a result, there was little appetite to live in ldom in the longterm, though a few children we spoke

to would Iike to “try 1t for a bit. Even t hose
want to pursue this abroad than in London. Instead, the more useful comparison was oftenthdth o
Northern cities. Across the North, Leeds and Manchester were held up as cities with more going on, and
probably more regeneration, but still comparable. This was seen to be the more relevant model for
comparing their own area, and what they would ltkeseeit become

GL GKAY] al yOKSAGSNI A& |
diffeNBy i KAy 3a | NdidzyMehchéSdd S

ACKSNBQa f2FRa 2F KAaaidzN
G0KIFG§Qa ¢ KS NGBididLiG@hNS FTNRY D

GL FSSt alyOKSadSNRa [2Y
actually.€ child in Manchester

Optimistic for the future, but realistic about the challenges

The commonly held view across all the cities was tha local area were improving. Most of the
children we spoke to were clear that they expected their local area to be a better place to live in five or
ten years. Moreover, young people had experienced noticeable changes in their local areas more
recently:

G ¢ KS e QS maskveihewdeisure centre, so you ¢
32 GKSNB yR GKSNBQ& Ichidin;

Northumberland

LG KFra RSTFAyAGSte 3I20 o
loads more to do than there was before and there are | 10
of neg a K ZHidé ghéffield



There were however, mixed views as to the degree to which changes in the local area would translate
into better opportunities foryoung people

G¢KS® IINB R2Ay3 Al dzLJ)EZ @& daid inNndwtade?

I g1 NBE 2F NBISYSNI A2y odzi y2i O2y @AYy OSR A0Qa ¥
Childrenwere highly aware of regeneration taking place in their local areasparticular, there was

clear awareness of physicghanges- new buildings etc. However, there waften a perception that
thechanges didn’t amount to much mor e —pahieularly c 0 s me
pronounced amongst girls- that regeneration was about a few shiny buildings, new shops and
pavements, but not much more. In thisrse, many young people felt that regeneration was something
happening to their city, but not to them.

GCKS28QPS R2yS dzld GKS YIAY GKAY:
GKAYy3a R2yS GKI G ikibNorthumb@iahalzl £ £ &

Many of the young people in our focus groups remained concerned about the environment in which
they lived. Focus groups recognised problems with criminal activity and displayed a nuanced
understanding of how crime, lack of opportunity amdundesirable pubti perception of the North can

combine to impact outcomes for young people.

A significant minority of young people we spoke to had been exposed to crimédinst This included
exposure to violence and threats from gangs, or antisocial behaviour agdlitctivity, such as drug
taking. This led some to say that they felt unsafe in the places that they lived. However, others concluded
that there were good and bad thi
estates or dangenas areas, rather than the entire city or town being overrun with crime. Indeed, many
people were defensive about their

t hat

young

negative media reports as being responsible for amplifying problems ihNthe t h

bad’

n reality.

R

G¢CKSNB FNB a2YS LI O0Sa Ay [ S
1] l

0dzi GKSNB INB az2yvys8 LilI O0Sa
NEB LIdzii IcHidin Peafisd &

_ »

oPeople think of us likehe Sun thinks of us, the paper slagged usefiild
in Hull

G, 2dz 3S4G 3Jlry3aa FyR GKAy3Ias o6 dzi
in all places, not just here. You just avoid the places with gangs and
2F ONAYS:>S L6 KNP KochidiSehEsy® &Y &

ngs i n any
home t
that were

11



b2iKAYy3a G2 R2X

Many young people reported that their local areas lacked leisure opportunities; this was something they
believed was getting worse, not better. As a consequence, most young people we spoke to relied on fast
food restaurants and shopping centres to provitiem with a place to socialise with friends. The lack

of youth clubs and other activities for teenagers became a particular problem during the winter months.
Many of the young people we spoke to observed
involved in, led their peers to commit crimes. Such activity might involve breaking into football pitches
or abandoned houses for entertainment.

G425 GSNB fAGSNItte 61fl1AyS
GKS O2ftR 060SOIdzAS ¢S IRMHYIC

Manchester

GLF @2dz 3SG ol yR2YSR K2 dzi
aAld Ay GKSNB 0SOl dza$S GdiBiN.

Newcastle

GCKSNBQa y20KAy3 2dzNJ g & N
Child in Liverpool

Gt KS &2dzik Of dzoaé | NB y2
@2dzyASNJ {ARazX GKSNBQa y2i
Child in Liverpool

Concerns about the crime rate and lack of activities, led some young people to draw wider conclusions
about neglect angboverty in the North compared to other parts of England, especially London.

Career aspirations: heavily influenced by immediate friends and family

Overwhelmingly, the young people we spoke to were planning to go into a career of someone known to
them peisonally. This meant the aspirations of the young people we spoke to were reflective of the local
labour market—and its limitations. Very few professional or office based occupations were mentioned
in any of our sessions. There was also a clear gendelediv terms of career aspirations. That boys
were generally much more optimistic about the opportunities open to them locally may also be a
reflection of the fact that men earn much more than women in all the areas we visited.

d oL QRB8 LINPy kisiel iecausd shé |&ftsahool r
GKIFIG f2y3 32 yR aKS f A]
0 K S ¥hil & Leeds

Linkedto this, our work highlightedthree practicalissueswith the way careeraspirationsare formed.
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Onebig firm can have a big impact

In every city, there was one major employer which was repeatedly mentioned in relation to careers. In
Hull it was Siemens, in Manchester the BBC and MediaCity, in Liverpool the Jaguar Land Rover plant and
in Northumberland he Sunderland plant (even though it was a long way away). In all, these big firms
were seen as a beacon of good, but achievable, careers.

“‘Somewhere | i ke Jag Yy O Ghid laveipool

G¢ KSNBQa I YSRAIE 4O 2fXRS IR yAay)
NEFffted L (y2e¢ LIS2LIS sK2QQ
FNRY GKSNB (KSeQ@dS 3A2y&idiR2 Yy

It is very hard to turn careers information into gmrtunities which feel tangible
This is best illustrated through two examgle

1.1 n Manchester many of the careers to which
developments: SportsCity and MediaCity. But very few offesed professions were raised. So
we asked about another area dflanchester which has recently undergone significant
redevelopment- Deansgate and Spinningfields. Everyone in the group knew the area, and were
aware of the new developments and could name the shops, but did not think there were jobs
connected to the newbuilding beyond retait even in response to specific questions about the
offices in the area and what type of work would be available in them. Yet when we asked about
some of the firms with offices in the area, such as local law firm Pannone and naiicoahting
PWC, it turned out that both firms had been at the school careers day recently and had presented
on the careers availableincluding nordegree routes.

2. When we asked ‘what careers aren’t avail abl e
one group, was ‘science’. We probed thi-s by
in particular graphene and Professor Brian Cox. It then transpired that Brian Cox had recently
spoken at the school science day and the group could tell us adpaythene, why it was
potentially so useful and how it was discovered in Manchester. None of this knowledge had
translated into perceptible opportunities.

Both these examples show that schools can be doing lots of careers work, and it may impartapecific
useful information, but that isn’t neawmwstwhar il y
is available to themQuite simplythe young peopleve spoke tchadlimited awareness of professional
occupations that did not feature in their emygay interactionsWithout the personal experience of
family members, or exposure to the brand/company, young people struggled to identify employment
opportunities.

13



Immersive experiences seem to stick

Though this wasn’'t explored in detail i n our SeEe
to proactively mention a career, and express an interest in it, if they had visited the setting. For example,

in Northumberland, several of the participanhad visited a company that did engineering work for
large-scale piping. Several of those who had experienced this expressed an interest in the industry, and
all felt it was an achievable local career. In Manchester, there was a similar sentiment arthosgst

who had visited the SportCity complex.

Differences between boys and girls

Throughoutour work we encounteredsignificantdifferencesbetweenboysand girls, both in terms of
their careeraspirationsand what they believed their local area offered them. Within the context of
regenerationwe think this isimportant. We know girlsoutperform boysthroughoutschoolbut are paid
lessasadults. Thisis a particularissuein manyNorthern areaswhere traditional industrieshave been
very male-dominated. It is very important that regenerationstrategiestackle this and speakto girls
aspirationsparticularlyif the regenerationis focusedindustrieswhich are perceivedasmale.

The challengearound careersis not unique to the North, but there are additional challengesas a
consequencef the North’'s economy.Thelocallabour marketis likely to havefewer high-wage,high
skilledjobs,andfamiliesare likelyto havefewer economicconnections.

Providinggenuinecareersexposure

All the schoolswe visited were keento improve their pupils accessto careersinformation and we
encounterednumerousbusinesse&eento improve careers provision. Therewasa strong sensethat
engagingvith schoolsandimprovingcareersprovisian wasa vital part of regenerationefforts.
However,both businessand schoolsencounteredsignificantpracticalobstaclesn bringingschoolsand
businessedogether. Our researchsuggestsa lot of energyis being wasted on ineffective careers
interventions Often we heard of schoolsfocusingon largescaleevents,suchas a careersfairs with
numerousemployersrather than frequentexposureto individualbusinessed greaterdetail, or, even
better, opportunitiesto visit the businesseshemselves.The GatsbyBenchmarky which were piloted
in the North Eastareawelcometool in helpingschoolsevaluatetheir careersprovision,with afocuson
givingchildrengenuinelymeaningfulemploymentexposurewhich both meetstheir needsandreflects
the local economy.We are pleasedto seetheseincludedin the statutory guidancefor schoolsand
collegesssuedaspart of the nationalcareersstrategy.

1 https://careercompanion.co.uk/img/Gatsby/Gatsby%20Benchmark%20Toolki#ZiFull%20Document%20{Res).pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/672418/ Careers_guidance_and_access_for_ed
ucation_and_training_providers.pg7)
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Paul Carbert from the North East Chamberof Commerceexplains how successfulthe Gatsby
Benchnarkscanbe in improvingcareersguidance.

Paul Cabert, North East Chamber of Commerce

A survey of North East England Chamber of Commerce members in 2015 found that two thirds
that schools are not effective at preparing young people for work. One of our key challenge
improve the careeradvice that young people in the North East receive, so that they are aware
job opportunities locally and are supported to follow the right pathways into work.

Since that survey in 2015, significant progress has been made in the North Easiggds changt
has been wider understanding and adoption of the Gatsby benchmaakset of standards that ce
be used by schools to judge the effectiveness of their careers offering.

The role for employers is clearly identified in several of the bencksn@enchmark 5 is about givi
every pupil the opportunity for schoddased encounters with employers and employees, for exar
through a speaker visiting the school or a mentoring scheme; and Benchmark 6 is about offe
young people firshand wo k experi ence byhetChamberahgasebeem fa strb
supporter of thebenchmarksand we have a number of ongoing campaigns to help facilitate gre
interaction between businesses and schools. This year we are planning three Linking Buiim
Education events, to provide an opportunity for business and school leaders to network and hea
best practice in the region.

Published in full omvww.childrenscommissioner.gov.uk

However, despite the implementation of Gatsby Benchmarlaljvering meaningful interactions
between employers andchoos is a practical challenge. We heard about school teachers needing to
devote an entire termo organising one careefsir, or a school careers adviseho drove around
industrial estates approaching dozens of local businesses, to have only one agree to come into the
school. We also heard from businesses who were attempting to make contacse¥itiols but were

either being rebuffed, or had requests made for them which were unfeasible. For example, if schools
expect businesses to come in only on a given day, for a specific careers event, this may not work for the
company in question. Businessdten told us that they were being asked for a different thing from each
school they visited. Flexibility is needed on both sides, but so is clarity about what is needed, on both
sides. Disappointingly, we were repeatedly told that major public sector grapan sectors facing a
significant skills shortagesuch as health and engineerirgvere amongst the most reluctant to engage

with schools.

Thisis not to saythat there are not very goodschemesonnectingschoolsand businessesand giving
childrenin deprivedcommunitiesexposureto businessedn Newcastleve sawan excellentprojectthe
Primary Innovationand Enterprise(PIE)scheme-which getsbusinessemto primaryschools Founder,
localbusinessmanAmmarMirza CBEgxplainsthe rationalefor this scheme.
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Ammar Mirza CBE, Founder of PIE

The Primary Inspiration through Enterpri se
for primary schools.

The Big PIE Challenge has been so successful and businesses have really got on board witt
important to me that we didn't go after backing from the likes of Richard Branson or Alan Sug
wanted local North East businesses, names that kidgfaid parents had seen and would recognit
The North East business community has been brilliant, we have so many backers, a wonder
board, and we are continuing to grow. We have now just gone into secondary schools, which gi
opportunity tobuild on prior achievements. If a child gets an edéwyel qualification in primary schoc
they can then aim for Level one in secondary school.

With PIE, it is very much about engaging with the parents too, helping them to understand the t
of education and developing life skills and business skills from a very early age. We had a big
ceremony where the kids were presented certificates by Sir John Hall, and through achievir
qualification aged 9, 10 or 11, many of those kids had becbeatter qualified than their parents. T
open their eyes to achievement and reward at such an early age is very valuable.

In eachareawe visitedthere waswork underwayto connectschoolsandbusinessesButwhenwe spoke
to both businessesnd schoolswithin these areas,they still felt most of the onuson them to contact
eachother, and to structure the intervention. To this end, we have been pleasedto seethe work
announcedby the CareersEnterpriseCompanywithin someof the Governments Opportunity Areas,

includingenterprisecoordinatorsworkingacrossan areaand enterpriseadvisorswithin eachschoolto

declutterthe localoffer and help createmeaningfulcareersencountersfor youngpeople.

Arts, Cultureand Sports

It isnot justexposureto careersexperienceshat canbenefityoungpeople.Ourresearchandthe young
peoplewe spoketo, reallyemphasisedhe importanceof a wide rangeof experiencesnvolvingsport,
artsandtravel.

In Hull,we visiteda schemewith Hull Childreris Universitywhichaimedto widen primaryschoolpupils

horizonsof what wasavailablewithin andbeyondHull. Thechildrenwe met from the schemeexplained
to ushow it had changedheir perceptionsof Hull,andincreasedheir confidenceabout what wason

offer to them locally. NatashaBanke,the Childreris UniversityDirector haswritten for us about the

valueof theseexperiences.

Shttps://www.careersandenterprise.co.uk/sites/default/files/uploaded/opportunity area local_priorities_updatedO1.pdf
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Hul | and East Yorkshire Children’”s Univer:
in areas of disadvantage. Children are provided with opportunities outside the classroom that
the learning that goes on at school real and relevantheir futures. HEY CU inspires children to
on to careers and educational pathways they never knew existed, and we instil the confidence
so in them. Giving children aspiration, confidence, curiosity about the world around them
resiiencei¢ he corner stone of the charity’s wor

HEY CU was pleased to work in partnership
team to help explore the issues affecting education in Hull and East Yorkshire. Together we v
school who hadaken part in our HEY CU Ambassadors Experience as well as other HEY CU w
Experiene s . [ ...]

86.4% of pupils who took part in the Ambassadors Experience in 2017 said the Experience mau
feel proud of their city. The Ambassadors Experiendellswed up with visits to workplaces of ke
employers in Hull for example Smith & Nephew, ARCO, P&O Ferries and Associated British P
Cente for Digital Innovation, GGPaBdr i t i sh Aer ospace. I t ' s-handn
the jobsthat they can aspire to do locally. We also facilitate visits to educational institutions to ¢
children the variety of educational pathways that are available to them such as the UTC in H
the University of Hull. It is important to inspire and edte children as early in life as possible so tl
they can know what opportunities are available. Children can only aspire to what they know e)

Published in full onvww.childrenscommissioneroy.uk

Sportwasraisedwith usin all the visitswe madefor this project. Childrentold us not just how much
they enjoyedplayingsport, but activitiesrelatedto sport, suchascoachingor organisingeamsandwe
repeatedlyheardfrom childrenwhowanted to workin sportscoachingor administration Atthe Everton
FreeSchoolin Liverpoolwe met childrenwho had started coachingrolesat 14, and had beenable to
developtheseskillsandtravelto Chinaand SouthAfricato delivercoachingcoursesManyof thosefrom
the schemewanted to stay in work related to sport, but even those who d i d felt that these
experienceshad giventhem both the confidenceto take on new challengesand the skills,suchas
organisationand publicspeakingthat would equipthem to get other jobs.

The same was true of arts. Most Northern cities and towns have a strong local arts scene looking to

involve children, within and outside the classroom. In Liverpool we met with children giving up their
evenings to put on concerts for the Liverpool Philharmi ¢ ‘I n Har mony’ project
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Leanne Kirkham, Director of Learning at Northern Ballet, explains how the work they do with
communities within anciround Leeds is integral to herganisation:

Leanne Kirkham, Northern Ballet

My role is to ensure the work of Northern Ballet reaches as many chindnyoung people a
possible, and to challenge po®onceptions about who can access ballet. Last year, we worked
over 50,000 children and young people across the UK through theatre visits, workshops,
classes and professional training opporties. | firmly believe that when children are exposed
arts and cultural activities, it fosters their imagination and-sefbression whilst enabling them t
develop skills that will be the driving force behind the growing UK creative industries. icugart
dance not only offers a creative outlet, but also a range of health benefits for positive physic
mental wellbeing which is crucial to nurture now, more than ever as our NHS is struggling t
with the demands of a 21Century population.

Since 2012, Northern Ball et has create
predominantly in the North to offer acce
usually be able to see live ballet. As part of the tour, our dance artstssehools, nurseries an
libraries across the country to give children the opportunity to learn some ballet before seeir
performance, making the experience as accessible as possible. Over the last 6 year:
productions have reached a live audee of 400,000, a television audience of over 4 million
21,779 children have taken part in dance workshops.

Published in full omvww.childrenscommissioner.gov.uk
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Section 2How children develop and progress as they grow up

Overview

For this project we have taken a broad | ook at
when they leave education. The aim has been to understandhathiddren are failing to reach their
potential, at what points in their development, and where within the North.

To inform this we reviewed work already conducted in the field, particularly that by the Social Mobility
Commissioner, the Department f@ducation as part of the Northern Powerhouse Schools Strategy,
IPPR North and the Northern Powerhouse Partnership. Where we felt we could add value to existing
work we did so, both by usingpubllicy avai |l abl e data on chilndthen’ s
Education Policy Institute to do a longitudinal analysis basethe National Pupil Database, which we
have published in full alongside this report.

We complemented this work with an extensive programme of visits to schools, colleges anceearly g ’
providers and spoke to children and professionals across the educational spectrum. As well as identifying
the failings of the system, we were keen to identify and learn from the institutions that were succeeding;
to learn what they were doing wellnd what this meant for the children within these institutions. We
highlight the work of just some of these institutions this sectionithey are amazing success stories
which shows what can be achieved.

But our wider analysis shows too few children aceessing this support, or are accessing it consistently
across their life course. The result is that while many children in the North are succeeding, too many are
held backmost often those from poorer families, those living in areas of concentratediimn and

those with special educational needs. For these children, the issues start early, with too many children
in the North starting school with significant development issues; &muadfew children with special
education needshaving thisidentified and treated before they begin education. And despite some
excellent primary schools, generally poor secondary school progress means that the deficit gap which
starts before school has weded by the time children reach6, particularly amongst children fmo
disadvantaged backgrounds.

For those children who go onto deldvels, they have good chancesattendinguniversity and the best
chance in the country of going into an apprenticeship. But for too many children in the North their
educational prospecthave ben determined before they reach6, with many spending the remaining
years in unsuccessful resor dropping out of educatioyears before the statutory leaving age.

Figure 1(below), is based on a longitudinal look at the cohort of children sthded school in 2004 and
shows the relative performance of children from London and different regions in the North. The black
figure represents London. It shows, that in 2004, children in London tended to start significantly behind
their peers across theountry, but they then caught up throughout school, and by the point they left
education, were well ahead of the rest of the country.
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Figure 1:Mean percentile rank of pupil outcomes in London @agions in the North of England
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Figure 2belowis based on the attainment of pupils across the country last year. It shows the relative
likelihood of a child in the North, against London and tiaional averaggachieving the recognised
benchmark from early years through to universitg€hitren in london are, generallystarting school
ahead otthe national average, whil@ the Northchildrenare slightly behindin 2004, children in London
were well behind the Northbut since then the picture has reversed. Today, see London children
more likelyto achieve these key milestones throughout childhood while tipeiers in the Northare
consistently less likely than the national average to achtbeen. This gap is particularly pronounced
amongst disadvantagedree school meal§~SM) children— depicted for London by the dark red line
and for the North by the dark bluée London free school meals childrare twice as likely to attend
higher education compared to free school meal children in the North.
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Figure 2 Relative likelihood of childremom London and the North achieving key milestones compared

to the national average
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National Curriculum Assessments Key Stage 2,:20ddal Authority and Regional Tables SFR69/2017,-@&Re8iEed GCSE and
equivalent results in England 2016 to 201Characteristics Local Authority Tables SFR01/2018, Higher Edudafidening

participation in higher educain 2017 Tables SFR39/2017. For more on how

note on the data we used’ section.
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The cumulative effect is that chilein leaving education and entering the labour market often do so with

a lower level of attainment than they could have achieved. This should be a concern for everyone
i nvol ved i n t handMaeadinglyitss. Belova Hemrimurison, Directathe Northern
Powerhouse Partnership explains why they chose education to be the subject of their first report.

Henri Murison, Director of the Northern Powerhouse Partnership

The Northern Powerhouse is about driving
disadvantaged holds no child back. Our businesses are crying out for skilled people to gr
businesses and | ead the next industrial r

skills needed to play their part.

TheEducating the Northeport brought together senior business leaders with those that run sc
of our best schools and colleges, aswelldse | eadi ng econd¢mijst Lo

From the civic leaders of the north includi@r Susan Hinchclithhe Leader of Bradford, who ha
made schools in her area a priority for everyote,business people working together to reac
900,000 young people getting experience of wdhe North is coming together. Growing up Nor
will keep up the pressure thatuidding better futures for our northern children is both a nation
opportunity, and a national necessity.

Published in full omvww.childrenscommissioner.gov.uk
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Stage by Stage Analysis

The Early Years

Figure 3: Fom the Department for
Education
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The first comprehensive indicator we have ofh i | d
progress are the outcomes
assessments, made by schoo

| M Department for Education

year (age 4). The tests cover 17 measures of developm
covering communication, physical development and social
economicdevelopment. Children are assessed by teachers
the basis of classroom observatiofsgure3 shows how likely
a child is to reach a ‘gd
colours represent lower numbers of children getting a go
level of development, ahas this map shows there are mug
higher concentrations of light areas in the North of Englg

and Midlands. Across England 71% of children reach a dg\

standard of development; this is also true of the North E
region but in North West and in Yorkshaead the Humber it

is slightly lower68% and 69% respectively, compared wi$as

the best performing regions of London and the South E
where 74% of pupils reach a good level of development.
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80%

70%
60%
50%
40%
30%
20%
10%

0%

m Pupils without FSM ® Pupils with FSM

X X o e 2 ) > <
$ ST G O R T s & & &
\/OQ \/o(\ c)o & A,b A’b ’\b\’b (\b é{\\ (‘Q (,'b‘—) \’Q/ A?}Q Q}(:)Q (‘)QQ’ . (\Qé\
& & & & N N o S &L
N & SN & O o A & X N
S OQ N < NS & e
< N\ W N é@‘

5 For details of all 17 measures datéps://www.gov.uk/government/statistics/earlyearsfoundationstageprofile-results2016to-

2017
6 SFR60/2017 Early years foundation stage profile (EYFSP) results by pupil

characteristics: 2017, Table 4
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Figureds hows t he percentage of children reaching ¢t
major city regions for pupils who claim FSMidheir peers. While there some variation amongst both

cohorts, thebigger variation is within thse claiming Free School Mealkhis means that a child
qualifying for FSM in London is 30% more likely to be at the expected standard when starting school
than a child in the Leeds City Regiddreater Manchester or oderseyside.This is not just a Northern
phenomenon. The EYFS outcomes for FSM pupils around Bristol are also very poor, but lower levels of
FSM eligibility (see Not e o n t h measdhatan FigudBlistoland the surrounding area

appear to bedoing well.

The Performance of FSM Pupils
The better perfor manc e Figure 5from the Social Mobility Commission s i
the ELG assessments is not fully understood. It
relatively recenphenomenon; as recently as 201
there was no real difference between London ar
Northern regions in the performance of pupils i
early primary school (we only have EL
assessment scores since 2013). This success 0(; ;
despite the fact that children in London are Iew
likely to be in nurseryparticularly if they are
eligible for FSM as shown by Figure 3 (right), tak *

91

75

from the Soci al Mo bi | j SMC)
Annual Report 2017. The graph depicts whatt -

. Local uptake of % good/outstanding % of FSM children Attainment gap between
SMC have call ed 7tbhidren ot st ottt oS

in London are less likely to attentursery, less Biodon  MEngans
likely to attend a good or outstanding nursery (k

Ofsted rating) but are more likely to get a good E

score. We do not know why this is.

Some of it may be related to ethnicity. As at other stages of education, the ELG outcomes foiShhite F
pupils are worse than those of other ethnicities. Just 52% of white FSM pupils meet the expected
standard of development, compared to 59% of Asian FSM pupils, 63% of Black FSM pupils and 65% of
Chinese FSM pupils. But while ethnicity may be a carttrif factor, itis consideredan implausible

cause. Firstl y, -ulhasbtochanged oertsitlenably since 281@, and certainly not
enough to explain the significant i mprovement I

each ethnic gpups does much better in Lond&nThirdly, outside of London it is the city regions with
larger BME populations— Leicester, Leeds, Greater Manchestewhich are undeiperforming more
ethnicallyhomogenous city regions such as Tees Valley, Tyne andah@tre Solent.

7 Social Mobility Commission, State of the Nation 2017, p25
8 SFR60/2017 Early years foundation stage profile (EYFSP) results by pupil characgfisticTable 4
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There has recently been considerable focus on the development of children in theliedotie starting
schoolparticularly fromthe Social Mobility Commissioner and IPPR. But, as Anna Round, Senior Fellow
at IPPR North explains,thee i s st i | | much we don’t know

Anna RoundSenior Research FellowPPR North

In our2015State of the Northreport, |l PPR North identified ‘e
social and economic progress. Two in particular gave cause for concern. Fewealt{@did per cent)
of children from the poorest ten per cent of households in the north were judged to have achi
a good level of development, compared to 59 per cent of the equivalent group in London (acrc
UK, the rate was 54 per cent).

Within the north, the gap between the percentage of children in the most and least deprived gi
who achieve a good level of development stood at 25 percentage points; in London it was just
cent. Material poverty threatens your chance of a good start where r y o #Butrthat thioeatr
seemed to be greater in the north than in the capital. These gapstween regions and betweet
social groupsr epr esent a barrier to buildilng a r

International evidenceshows an assoaiion between high quality early years education a
attainment later on. We know that development is shaped by what a child encounters during
crucial period. Children with access to a stimulating and varied range of experiences he
advantage, butt h at access, to a | arge extent, d
resources. For older learners the provision that helps them engage with school and lei
opportunities demands time, teacher expertisand funding.

We need to know morelaout the lives of young children in the north of England. What kinds of €
education are available in different places, and how do parents and carers go about accessinc
What are informal settings like, and how do they interact with nursery odcaik provision? Anc
how does early |l earning of different kind:
their cultural settings, and the | ocal ec
Early Yar s Co mmi bk §ind ansvers anddevielep practical policies.

We wel come the focus on early chi ISocialdobdity Mickome | o p
Pl an, with an emphasis on early |l anguage devel
“boosting access to high quality early l%Toguage
support this aim, the Department foEducation has committed funding to improving early years
provision and spreading good practice within early years settings, all of which is welcome. We would
encourage all of this work tiocus onthe North, where there is a particular need tevelop aclearer

evidence base about what type of early years interventions will make a difference.

But where we need additional works in understanding the role of the home environmeriResearch
from the Sutton Trust has estimated thgiarenting andhe home larning environmentaccounted for
half of the 12month development gap at age five between those frra lowest income families and

9 https://www.gov.uk/government/news/plarto-boostsociatmobility-through-education
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those from middleincome home¥!. Yet, while we know what types of parental engagement with
children best promote childhoodevelopment, we do not have a clear evidence base as to how local

areas can promote these types of interventions.

That notwithstanding, we did see some very good local projects to take a community wide approach to
learning and language, for example the Middlesbrough Reading Campaign and the related Bradford

Stories projects, both supported by the National LiteracysTAsAlasdair Flinbf the National Literacy

trust explains below, these campaigns aim to support a languabeenvironment from birth and

engage with parents in a range of settings from football clubs to mosques.

Alasdair Flint MiddlesbroughReadng Campaign

“The Nati onal begardeliveayofyan ey yemrs pragnarbme, Early Words Toge
i n primary school nurseries and children’
programme trained a cohort of early years pe$ionals and volunteers who helped more than 2
parents and families develop the skills and confidence they needed to be able to better suppor
child s communication, | anguage and | itera

Early Words Together has been supported by #&girated early years campaighfhe Hub worksvith
Public Health to drive awareness of the importance of early years literacy and language develc
in the most deprived communities. A major public campaatgo promotes reading and talking tc

babiesand hi | dren, with posters displayed on Mi
the town. More than 20,000 flyers have been distributed to families and supporting informati
included in every baby’s personal child he

Alongside his, workingwith James Cook University Hospital gmeémature baby charity Bliss, th
Hub hassupported parents of premature babies and given literacy training to nursing Btaffilies
on the neonatal ward receive a story pack which includes a co@uess How Much | Love Yo
donated by Walker Books, and information about the importance of singing, talking and read
their baby.Books have now become an important part of daily life on the ward.

Published in full omvww.childrenscommissioner.gov.uk

We are also pleased to see further research in this arggported by the Sutton Trust and the Esme

Fairburn Foundatiolt with somepromisingearly results. Wevould encourage local areas in the North
to lookto learn from these trials We are alspleasedthat as part of theSocial Mobility Action Plan the
Department for Educatiofas also committed to looking dhe home learning environment and is

considerimy further trialsof interventions with families to encourage better parental engagement.

In addition to the need for these universal interventions to improve parental engagememhustalso

address the needs of families who wébjuire more than a uniersal service. That is, families in chaotic

situations or with parents who additional

S S UuUE

development.Many of these children will end up being amongst the 237,000 children in the North
classifiedas Chi | d r é?each year di@certehtly unknown number who would benefit from what

10 https://www.suttontrust.com/wp-content/uploads/2018/01/ParentaEngagemenfundFinatReport.pdf
11 Sutton Trust, as above.
L2https://www.gov.uk/government/uploads/system/uploads/attachment_dafdé/564620/SFR52016_Main_Text.pdf
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is loosely termed soci al services ‘Early Help’
outcomed?, and many will end up requiring extremely expendater-life interventions from local
authorities or other bodies.

The pessures facing this group of children were well understood across the summits we held in the
North of England. Most areas recognised that cutrigrerventions were failingo turn around the
prospects for these children, or prevent more costly intervemsi later on in a child lifdoshMacAlister

Founder othe Frontline Soaill Worksocial work charityvhich trains social workers across the North of
Englande x pl ai ns the pressure on children’s service
childrsen’ s |ive

Josh MacAister, Founder and CEO of Frontline

Like young people across England, northern children benefit from the incredible love, car
resilience of families and communitiesyem in the most adverse of conditions. But there ¢
messages from social workers about the realities for children and their families relying on se
that can be grounding for those living in the south. Parts of northern England experience siggif
higher levels of demand with 600 referrals made to social services for every 10,000 children
North East compared to only 374 per 10,000 in the East of England. This pressure is felt b
workers who, on average, work with more than 19 cldldeach in the North West compared 1
children per social worker in London. And these regional variations of need and demand di
enormous variation from neighbourhood to neighbourhood. This mir@mwider finding in the
Growing g North report that the greatest variation in outcomes for children can be seen betw
neighbourhoods with populations of 5,0aM,000.

Published in full omvww.childrenscommissioner.gov.uk

There was widespread agreement of the need to make more effective aoddowated interventions
with children, earlier in their lives. This wakarly articulated by Bernie Browmho attended our
Liverpool summit and is noat BoltonCouncil:

Bhttps://www.gov.uk/government/uploads/system/uploads/attachent data/file/690999/Children in Need of help and prote
ction_Data_and_analysis.pdf
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BANYAS . NRgys> !aaradtglryid 5ANBOGI2N 2F / KAf RN

I am a Child Protection Social Worker by profesdi@m now an Assistant Director but first ar
foremost | am a social workerAll of my career has been predominately about intervention ratt
thanprevention.Pr eventi on for me is the only game
children’s outcomes is incredibly poor aci
up. We have to turn this agenda on its healfe have to be worikg with our colleagues in primar
schools. We have to think much more coherently as localities, regions and as a nation,
prevention. It is the only way that we will impact on outcomes for childr¥ve are not yet delivering
good enough outcomesf children and, as somebody that grew up in a laZgg and benefitted
massively fromhe fantastic education that was available ahdt my chldren are now benefitting
from, I want everybody’s children t o Ipesside int
Britain in 2018?

It doesn’t just need resour ce, it r atqaguirese
ambition and innovation and a move away from intervention and a fear of making the wrong de:

We need to be brave anddd—be the change we want to see.

Published in full omvww.childrenscommissioner.gov.uk

Liverpool was not the only area to recognise the potential benefits of a renewed focus on early
intervention — this was a feature of all the summits we held for this proj&=spite this, local areas

were generally struggling to continue to suppor
time as rising pressure on statutory services andnfgllocal authority budgetsThis goes to the
fundament al i ssues facing children’s services:

more intensive late interventions, while meeting the current demand for these intensive,-goisit
interventions.

The Children’s Commi ssioner has consistently <ch
be further developed into ‘“Family Hubs’ which ¢
and provide services and stability for childreroften chaotic situations.

The challenge, however, is to find a funding model that enables these centres to develop. At present,
many of these centres are closing or reducing their range of services in the wake of funding cuts of
around 50% since 2030 Interventions provided through Family Hubs or Childrens Centres can be much
more cost effective than more intensive statutc
problems have developéd While we would strongly encourage local areas to dotradly can to
continue to fund Chi |l dnvestménsof phildio healte sundsourmwork u d i n ¢
demonstratedacleaneed t o put Chil dren’s Centres or Fami

Lhttp://lwww.barnardos.org.uk/news/Governmentnustactto-help-councilsprotect-vital-earlyyears
services/press_releases.htm?ref=127330&topic=5&year=2017&month=0&region
15 https://www.nice.org.uk/guidance/ph40/evidence/expereport-3-pdf-430217535
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Children Starting School with Significant Devetopnt Issues
Table 1: Local Authorities in Englar As well as looking to improve the performance of FSM pupils
where more than 20% of get an E overall several Northern areas need to address the number
score less than 26 of pupils starting school not jutiling to reach the expected

_— standard, but with considerable development issu&¥e

have looked at the number of children who have met less

Stokeon-Trent 23 ) :
Middlesbrough 23 than half of theexpected Early Learning Goal Indicators
oldham 23 Table 2 shows that of the 15 areas in England where 20% o
Rochdale 22 more children are reaching less than half the expected ELG
Manchester 21 indicators, all but one are in the North or Midlands. Five are
Bolton 21 in Greater Manchester.
Hull 21
Peterborough 21 All of these children are likely to benefit from additional
-l e interventions, either from teachers or from loér
Wogz::\:v";ﬁton ;8 professionals such as educational psychologists or speech
Leicester 20 and language therapists. In most cases, these interventions
Birmingham 20 are more effective if delivered earlier. The way to reduce the
Walsall 20 number of children starting school with significant
Tameside 20 developmenal issues is to identify issuesarly andprovide
England 14 interventions before children start school.

Too few issues are identified prior to a child starting school. Figure 5 (below) shows the number of
children identified as having special educational ng&tsN)Across the country there is a huge jump in

the number of children identified between age 2 and when a child takes the ELG assessments at the end
of reception, and then again by the time a child completes B&2this jump is particularly pronounced

in the North,which has a low percentage of children identified at 2 years,dddt the highest numbers

of identified SEN by age 11n not identifying SEN early on, thousands of children are missing out on
the support necessary to succeed in educatforfgan, the variation between local authorities within

the North is often as big as the regional variation. For example, in Tameside, just 2% of pupils have
identified SEN at age 2, while in nearby Salford, which has similar levels of deprivation, it is 10%
suggesting that some local authorities are failitagidentifying and supporSEN pupils early on.

16 https://educationdatalab.org.uk/2018/03/chancesf-successat-key-stage4-part-one/
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Figure G Percentage of pupilsvith SEN support at different stages of childhood
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Primary School

Overall, primary schools and their outcomes in thertNaf England are at least as good as those
elsewhere in England; a significant achievement by schools given the gap in early years development.
Figure 5 (below) shows the progress maleeNortht pr i
East Cityregions are very close to matching the performance of London, while other major Northern
regions including Greater Manchester, Hull and Sheffield are all outperforming most of England. The gap
in progress between disadvantaged pupils and their peers mesreiconcern across the country aihd

is largest irthe southern city egions of Solent, West of England and Thames Valley. While children in

the North East and Tees Valley make better progress at primary school than the national average of all

pupils.

17 Source Education Provision: Childrainder 5 years of age, January 20Main Tables SFR29/20Harly Years Foundation Stage
Profile Results 2016 to 201Additional Tables bRupil Characteristics SFR60/20Mational Curriculum Assessments Key Stage 2,
2017 Local Authority and Regional Tables SFR69/2évised GCSE and equivalent results in England 2016 toQ@dracteristics
Local Authority Tables SFR01/2018
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Figure 7. Key Stage 2 progress scores for reading, writing and maths by FSM status
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Often this correlates with excellent institutional performance. In their 2016 Annual Report, Ofsted
highlighted that a child in the NE was more likely to be attendiiggod or outstanding primary school
than anywhere else in the countrifhe proportion of children in these areas attending a good or
outstanding school in the NE and Yorkshire rose from 59% t%'90

We visited many excellent primary schools thaere sicceeding because they were responding
proactively to the needs of those starting school with additional ne€ds.example, in Hull we were

told that the high numbers of children failing the expected ELG indicators was due to problems with
language and gomunication.To address thisSouthcoates Primary School, in East Hull, employs a
speech and language therapist to work with the teachers to develop specialist exercises to help children
become more comfortable using langua@ame Nicola Nelson, an ExagatHead of two outstanding
primary schod in Newcastle has written for us about adopting a similar approach of bringing in
specialist support both for speech and language support and mental haattithe benefits this has
provided for children in herchool.

18 SourceNational Curriculum Assessments Key Stage 2,:2@fcal Authority and Regional Tables SFR69/2017
19 https://www.gov.uk/.../Education_and_Skills_Annual Report 1516 NEYH.docx
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Dame Nicola Nelson, Chief Executive Officer of Valour Multi Academy Trust

Valour academies in the Outer West of Newcastle upon Tyne strive to remove barriers to le
for their children, beyond those normally associated with educatiomeAd has been emerging il
Newcastle and indeed further afield, of children starting school with delayed speech develop
It i s becoming too familiar to hear chil
attention. Creating a language mieenvironment was unfortunately not enough to enable tl
children to form sounds and make themselves understood.

We decided to use some of our pupil premium money to employ two speech and lang
specialists into our schools as the number of childrerowkeded support was ever growing ar
challenging our staff team. We had also taken the opportunity to use the speech and lan
therapists to train early years staff and members of the SEN team to assess children ar
programs of work.

The speech @velopment in our children improved and the children began communicating n
clearly which also helped with phonics, reading, writing and general happiness. We now have
of staff in both schools who are trained in speech and language therapy and vienger need to
employ the therapiststhough still ask them to work with our more complex cases. We prefe
measure the impact in the ability of children to develop friendships, take part in playing and
happy. In addition our phonics resuits year 1 have improved and remain well above natio
average| ...For the last few years, as services supporting schools and families are cut, we
seen a monumental rise in the number of children exhibiting mental health issues. We bu
services and this helps in the most extreme cade®vever, the sheer volume of children needir
help is overwhelming.

Valour academies now have the vast majority of teachers and supportisteféd, andemploy a
full time Thrive practitioner to provide stratges for the children to cope with their difficulties
These 1 to 1 sessions are delivered both during and after scWmlhave seen some amazir
results, particularly with children who have had attachment issues or anger difficulties. We
never exclded a child for over 10 years and have taken in children from other schools who &
the verge of permanent exclusion. Our approach works for us, and more importantly, works fi
children and their families.

Published in full omvww.childrenscommissioner.gov.uk

This proactive approach to identify issues and supporting children appropriately appears to be borne
out by the SEN data. While the North of England-has average the lowest leved of identified SEN

at age 2, this rises to the highest levels of identified SEN by the end of KS2, before dropping back to the
lowest level at KS&ee Figure 4 ahe).
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Moving into Secondary School

Unfortunately, the impressive progress children make at primary schools in the North often go into
reverse at secondary as the school system lets pupils down. Both outcomes and progress at secondary
school are poor.

Figure8 shows that children in many@as of the North and Midlands are significantly less likely to leave
school with good GCSEs in English and Matte vital prerequisites for a huge number of pd$i
opportunities.Of the 16 city regiongor GCSE outcomesevenof the worse performingeight are in

the North.

Figure 8:Percentage of pupils achieving AZ in GCSE English and Maths
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Figure9 below shows that this is largely to do with the progress students make in secondary schools.
The O line on the graph below demonstrates the national average level of progress for a child at
secondary school in Englarigssentially, thishartshows that wile nonFSM pupils dslightlybetter in

London and the South of England, the major issue facing the North is the poor progress made by pupils
who qualify for FSM at secondary school. Again, this is not a Martith divide, but one of London
relative to he rest of England: a child who qualifies for FSM in London gets, on average, half a grade
higher in every subject at GCSE than a child outside London who starts secondary school at the same
level.
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Figure 9:Secondary School Progress 8 scores by &5 s
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Some of this difference in progress is likely to be down to the relative performance of the schools which
pupils from disadvantaged backgrounds attend. Figure 8 shows the distribution of secondary school
places across England disaggregated byQfsted rating of the establishmenDverall, the North has

more outstanding schools, but also more schools which require improvement, compared to the national
average. b n d o n’ s —onae the wolrst the country— are now much better than either. Acse

the North, some areas have particulproblems nationally, 18% of secondary school places are at
institutions rated less than good. In the North East it is 31%.

Figure 10Percentage of all Secondary School places by school Ofsted rating
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We see anuch more significant difference when we look at the distribution of school places in the most
deprivedlocations as shown in Figurgl. Across England, pupils in the most deprived area are much
more likely to attend schools graded less than @ethat is, failing in some way\pproximately 20% of

20 SourceRevised GCSE and equivalent results in England 2016 toQ@@dracteristics Local Authority Tables SFR01/2018
21 Source: Dataxdracted fromOfsted Data View
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schoolsinthenostd epri ved areas are in the ‘requires i mp
with 13% in LondonBut in the north, this increases to an astdnig) 54%

Figure 11Percentage of SecondaSchool places in the most deprived areas by school Ofsted rating
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These schools are in areas of entrenched deprivation, with-leigls of poverty, historic lowevels of
attainment and high worklessness. At the summits, and on the visits, we heangérous specific
examples of how these i ssues Buhdunngdurgdramméd visgse | v e
we also visited many secondary schowstgere children werehriving despite these challenges. Like the
primary schools we mentioned abv e , they tended to be taking a
development, with a focus on supporting children from disadvantaged backgscamdl those with
additional needs.

Two schools which were taking particularly proactive approacho supporting children from
disadvantaged areas were the Manchester Communications Academy and the Churchill Community
College (in North Tyneside). Both schools had become community schools, forging key partnerships with
multiple agencies to provide widanging support for children and their familiesnside and outside

the classroom.

A similar approacthas been adopted by Sheffield Park Academy, which is one of only 45 schools in
England (out of 1,686) where disadvantaged pupils make better protassheir peers®. And of these
45, Sheffield Park has the best overall progress. The HeadteacherD@lcaigcredits this progress &
combination of bringing in specialist support to help with mental health and special educational needs,

22Source: Data extracted fro@fsted DataView The graph utilises Ofsted’s definition
schools in the most deprived Lower Layer Super Output Area (LSOA).
23https://educationdatalab.org.uk/2017/07/londgerm-disadvantagepart-two-how-do-pipworth-primary-and-sheffieldpark
academydo-so-well-for-their-disadvantageebupils/
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recruiting he best young teachers and implementeaginternal progress system which allows pupils to
take control of their own progress.

All of these schools can demonstrate how their approach is enabling their pupils to exceed:

> Manchester CommunicatienAcademydes pi te serving one of Ma n
communities in Harperhey, has Progress 8 scores well above the national average and
Attainment 8 scores above both the Manchester and England averages.

> Sheffield Park Academsy one of just 0.03% of secaay schools in England which narrows the
disadvantage gap, and one of just 0.015% of secondary schools in England which narrows the
disadvantage gap while outperforming the national average. Of these select schools, it has the
highest pupil progress.

> Churdill Community College tee only school in the North of England to be awarded the status
of “World?»Class School’

All these schools demonstrate what can be achieved, and what a great school can do for the life chances
of the North’ s chldrentlf didadvardaded pupitaerase Ehgland made the same
progress at secondary school as those at Park Academy do, then Maths and English Grade C+ pass rates
amongst disadvantaged pupils would rise 28¥%e challengghen, is to make such schoolsetmorm

There are also excellent organisations in the North helping schools to improve the progress of their
pupils The Shine Trust, which previously played a significant role in the London Challenge by spreading
good practice has now fiecated its headgarters to Leeds, and will be focusing on improving outcomes
across the Northern Powerhou®e The North is also establishing its own initiatives: The Tutor Trust,
which works in Leeds and Greater Manchester, places trained university students into soldediger
one-to-one support for pupils who need a bit of extra help. Started in 2012, last year they worked
individually with 4000 pupifs.

While there has been a lot of recent focus on the reforms that individual schools need to make in order
to improwe, there has been much less focus on school oversight and the systemic issues facing schools.
The challenge for policymakers is to put the conditions in place which enable schools to flourish. And
throughout our visits the same systemic issues were ragithl us by schools and those working to
support them:

> Recruitment—schools persistently raised the issue of recruitment and retention of good staff.
This included schools in major cities with significant graduate populations which should be
providing a significant pool from which to attract teachers.
> Fundirg —schools repeatedly raised funding as a concern. Primarily the comments on funding
were in two contexts:
- Discrepancies with London. Schools in the North feel they are expected to match the
performance of London schools, without the funding to mafthelPPR estimated that
in 2016, Northern secondary schools weeeeiving on average, £1,300 less per pupil
per year than a school in Londdn
- Additional pressures on school budgets. Repeatedly, schools raised with us issues about
the reduction in norstatutory services provide by local authorities. Many schools told

24 http://www.churchillcommunitycollege.org/world%20class%20school.html

25 https://www.shinetrust.org.uk/wpcontent/uploads/SHINE _NorthernProspectus_Web.pdf

26 hitps://www.thetutortrust.org/news/launchof-tutor-trust-impactreport-for-201 730th-january2018

27 https://www.ippr.org/publications/northerrschoolsputting-educationat-the-heart-of-the-northern-powerhouse
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us they felt like the last community resource left, and attempting to replicate these
services within schools was putting a significant pressure on their budgets. One school
frameditasachoice bet ween ‘a school nurse and a
the school nurse more’
> Leadership- we repeatedly heard about the difficulty in recruiting good heads, and also of a
concern about overeliance on one head, without being able to estabasithool widesthos or
leadership culture. In addition there was concern about the difficulties of recruiting good school
governors. This was often exacerbated by weak support from th€ spansor or local authority.
In contrast, several academies we t@diwith a strong corporate or charitable sponsor, praised
the support and oversight that these bodies were able to provide, and indicated a wide range of
benefits this relationship provided to the school.

The introduction of a National Funding Formutani 201819 will go some way to reducing the funding
gaps, between areas, and wil/l put funding for s
other urban schools (rural areas tend to receive less across the country). However, as Figluog/4,

London schools will continue to receive more per child.

Figure 122018/19 National Funding Formula per pupil allocations
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Beyond the issue of funding,eafound little evidence of the type of strategic support, challenge and
oversight needed talrive regiorwide school improvement
> Too few MATs were performing satisfactorily, with too many MATSs, both large and small,
seemingly unable to support their sabis or install effective leadership teams.
> Theproblem is not confined to the academy system. We heamplaints too about the support
local authorities were giving to schools as more schools became academies and the role of the
local authority has deceesed.

28 Sourcehttps://w ww.gov.uk/government/publications/nationdlndingformula-tablesfor-schoolsand-high-needs
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Theseissuesweredent i fi ed by Sir Nick Weller in his Dep
Power house Schools Strategy’

OEOSNLIia FNRY W! Db2NIKSNY t26SNK2dzasS { OK?2
¢ Dixon Academy Chain

> DfE should pilot a new ‘Teach Nor tgbhalifieds
teachers in disadvantaged schoolshe North; and Northern Powerhouse cities should ta
the lead on regional marketing initiatives to attract teachers to live and work in the Nt

[ ..

> Having an effective pipeline of talented and skilled school leaders has become incree
important as we move towards a scheleld system. | recommend that the DfE shot
consider how it can enhance existing and new leadership initiatives and programmes
North.[ ...]

> Sustainability is key to success. Schools that convert to academy status musitiosnge
performance to ensure successful transitign...]

> Northern local authorities must also do more to support academy programmes. Nort
Regional Schools Commissioners (RSCs) and their offices are key to facilitafing. this.

> | believe that strondIATs require strong leaders and we need to develop ways of spree
the influence of strong MATSs in the North and the rest of the coumtiy

Published in full onmww.gov.uk/government/publications/northerpowerhouseschoolsstrategyan-independentreview

Where school improvement has been tried on a-gvigde level, and succeeded in Londonwvhere the

‘“London @dsanipleneentedeas joint initiative between the Department for Education and

London Boroughs to i mprove the per 2008 amhcontamedo f L

several elements. Adiis evaluation explains, it setit to address many of the systemic isswee have

identified above:
Gr!ad Ada LIS GKS [2yR2Yy [ KFEffSy3aS LINRINI YYS
-1AYRQ LI O1F3Sa 27F adzlJLl2 NI T2 N dzy RSNLISNF 2 N A
and officials in the Department for Ezhtion. It also invested heavily in school leadership,
including development programmes and consultant heads to support leaders of struggling
schools, and worked with key boroughs to ensure robust local planning and support for school
improvement. Duringhe period of the London Challenge, secondary school performance in
London saw a dramatic improvement, and local authorities in inner London went from the worst
LISNF2NXAY3I (G2 GKS 06Sad LISNF2NNYAYyA yFEGA2Yy @

Implementing the ndon Challenge, Marc Kidsand Emma Norris, Institute for Governmeht
There were a lot of wider changes to the education landscape between2008 that make it hard to
isolate the impact of the London Challenge. But the paper quoted above # anmany that have

2%https://www. instituteforgovernment.org.uk/sites/default/files/publications/Implementing%20the%20London%20Challenge%20

%20final_0.pdf
30 See alsdnttp://www.cfbt.com/en-GB/Research/Researdibrary/2014/r-londonand

https://www.gov.uk/government/publications/evaluatiowf-the-city-challengeprogranme

38


https://www.instituteforgovernment.org.uk/sites/default/files/publications/Implementing%20the%20London%20Challenge%20-%20final_0.pdf
https://www.instituteforgovernment.org.uk/sites/default/files/publications/Implementing%20the%20London%20Challenge%20-%20final_0.pdf
http://www.cfbt.com/en-GB/Research/Research-library/2014/r-london
https://www.gov.uk/government/publications/evaluation-of-the-city-challenge-programme
http://www.gov.uk/government/publications/northern-powerhouse-schools-strategy-an-independent-review

found it did have a significant impact. Crucially, Kidson and Norris argue that the London Cligtlenge

the foundations for the continued success of London schools because théavrachool improvement

moved to the school itsetiOwer time, the centre of gravity for intervention shifted towards the teaching
LINEPFSadarzy AGaSt¥FE 6AGK AYONBlIAAYI 26YySNERALI 08

Acknowledging that the London Challenge started off msaiative within those overseeing schools,
before being taken on by the schools themselves is important. Outside of London, and in the North in
particular, it appears that we have the emphasis on individual schools and practitioners to take
ownership of the outcomes, lhdhis has not been preceded by the sustained efforts on the part of local
and national leadership to address the fundamental issues holding schools back.

Yet while we want to replicate the success of the London Challenge, we are not suggestingthatl o n’ s
schools are the model for northern schools. For all the successful schools we visited in the North, we
also saw plenty where successful London heads had been parachuted in, only to fail to replicate that
success. The schools we highlight aboveijlavlearning from others, have all adopted their own
approach to serving their local communitynfortunately, we have not found the conditions within the
North to enable the London Challenge to be replicated. There is not an individual or body taking
responsibility for the performance of schools. Local authorities in the North have oversight of an
increasingly small number of secondary schools and were generally pessimistic about their own ability
to effect change in schools within their areas, citing plogver that had passed to individual academies,
multi-academy trusts, regional schools commissioners and the Department for Education. \ieosaw
little evidence of ceoperation between these agencies.

> We alsoencountered criticism of the role of regionsthools commissionefRSCs)here was
a feeling that RSGsere failingto engage with either schools or other local bodilesding to
complaints that there was a lack of clarity about their decisions, and how they fitted into a wider
plan for the region

> Individual schoolsomplained about a lacf communication from the RCS. We visited schools
that had been informed by the RSC that they would be transferreanew academy sponsor,
but had received no further communicatigieaving the schools to belethe RSC would decide
upon a new sponsor without any involvement frahem or other local stakeholders.

> Local authoritiecomplained to us of minimal contact with theCR, and a failure to engage on
the work they were doing to improve schools or otlsarvices

Both schools and localreas complained that RCSs appeared to make decisions on individual schools,
rather than conveying any plan for a specific ardgerepeatedly heard about schools being brokered
into academy chains without any connectitmthe local area

All of these issues make the matter of school oversight and accountability overly complex.
Even without the formal powers of the regional schools commissioners, or powers over funding, there

are things that local authorities, LEPsdatombined authorities could look to address by using their
leverage and networks. The Northern Powerhouse Schools Strategy called on Northern Powerhouse City

31 As above, p2
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Regions to take a |l ead in attracting anaeaciteset ai n
have huge graduate populations to draw from, and well established schemes such as TeachFirst, and the
Tutor Trust.

40



Key Stage 5

Generally, theperformance of FE, HE and sixth forms gmedacross the North of Englantf.we look

at Ofsted ratings of institutions, these are in line with the national average everywhere but the North
West (which has higher numbers of both Outstanding and unsatisfactory providers).

For children who take levd qualifications during KS5 (that idevels or equivalents), their attainment
and the outcomes children reach post KS5aose tothe best in the country. On averag@aung people
completing level 3 qualifications in the Nloern city region$? receivegoodaverage point scoresand
only slightly lower average-lvel scores (lower 4evel scores but higher overall scores suggests a
greaterpropensity to take vocational course€)nce completing #evels, children in the Northave a
similar chance of going to wersity, as is shown in Table@hildren in London are significantly more
likely than those elsewhere to attend university.

Table 2:Key Stage 5 attainment

Northern City Region Averag 31.5 29.7 36%
Southern City Region Averac 32.2 31.4 36%
Midlands City Region Averag 31.2 29.6 37%
London average 32.1 31.2 49%

The North also does well when we look at the #éiE destinations for children leaving school or college
having completed Aevels or equivalentss shown in Figurg3. The North leads the country in terms
of those leaving college and going into an apprex@shipand has strong numbers going into sustained
employment.Giventhat this data shows the outcomes for children a year after leaving educaha,
suggests strong connections within local areas between colleges and employers.

32This is a lower percentage of children in the North than the South, see Figure 13.

33 SourceA level and other 16 to 1&sults 2016 to 2017:ocal authority tables SFR03/2018. Average level 3 point score per entry
denotes the average score attained by a child for any level 3 qualification. Avetagel foint score per entry denotes the average
score attained by a child for arl&evel. For@ntext, at ALevel, 16 points is an E, 24 points is a D, 32 points is a C, 40 points is a B, 48
points is an A and 56 points is an A*,

34 1bid.

35 Source:Widening participation in higher education 201ables SFR39/2017. The widening participation tables calculates these
figures as a percentage of children who went state funded mainstream schools at age 15.
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Figure 13Percentge of Key Stage 5 pupils with employment destinations
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However, the picture is less positive for those who do not takevals or equivalents. As is shown in
Figure 14below, children in the North are significantly less likely to attain atevel a equivalent
gualifieation, compared to children ibondon.

Figure 14Percentage of children qualified to Level 2 and 3 by age 19
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The second area of concefor post-16 outcomes is the number of children not in education or training,
both post16 and postl8. As Figure 15 shows, across the Northern City Regions mor&%haichildren
are out of education or training despite a statutory requirement for childeebe in education until 19.

36 Source:Destinations of Key Stage 4 and Key Stage 5 pufelg Stage 5 local authority and parliamentary constituency tables
SFR56/2017. Destinations for state funded mainstream schools only. NEET percentage casullaéegdercentage who did not
sustain a destination.

37Sourcelevel 2 and 3 attainment by young people aged 19 in 2D&6al authority talgls 16 to 24 SFR16/2017
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This is a particular problem in some cities. Nationally, 5% of all children agE®lal® e nsudtainedn
education or training, but in some areas (all in the North) it is twice this: Knowsley, Middlesbrough,
Manchester, Salial and Blackpool.

We see a similar pattern po4© —the North does well for employment and apprenticeships, but the
numbers of NEETSs are still concerning. However, in a reversal to previous stages, the situation in London
isalsoworrying Children in London may have a higher chance of entering higher education, but for the
51% of children who do not go on to higher education, they have a much lower chance of entering
sustained employment or an apprenticeship than elsewhere in the cowrid/a higher ctance of
becoming NEET.

Figure 15PostKey Stage 5 employment destinations
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destination
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38 SourceDestinations of KS4 and KS5 Pupils 26Ey Stage 4 local authority and parliamentary constituency tables SFR56/2017.
Destindions for state funded mainstream schools only. Apprenticeship figure presented is as a percentage of all children in a
sustained education or employment destination. NEET percentage calculated as percentage who did not sustain a destination.
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A Note on the Data whkave pesented

Most of the data presented within this section is for City Regiafist of which are in the table below.
This idbecause the North Buman and economic geography is defined by its large urban conurlsation
normally encompassing a mixture of cities and towRasearch we commissioned from the Educational
Policy Institute show that all Northern regions have more th@@e8f the population living in urban
areas, mostly around bigonurbations.

Figure 169 02y 2 YA O 3IS23NJI LK@
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Centre for Cities initially identifieslix key city regions of Liverpool, Manchester, Leeds, Sheffield, Hull

and the NorthEastand t o this 1| ist weEityRegiomnd lchecdshire b argae e s
Together, these areas can be | oosely deedtidnaleed as
for this project was to examine these city regions, and their potential to improve the outcomes for
children. We therefore wanted to compare these city regions with similar conurbations throughout
Britain. There is no comprehensive list, so lvee included all the Local Enterprise Partnership areas
which include at least one major city

While we hope this presentation will enable the fairest possible comparison between similar areas, as
with any regional or local comparison, there are sigaift differences between the city regions in terms

of size, urban/rural mix and deprivatioas is displayed belown using this framework, weighted
averages were calculated based on the populations of the local authorities within the city regions in the
context of the analysis. When aggregating the city regions into the general areas of Northern city regions,
Midland city regions, Southern city regions and London, weighted averages were calculated based on
the populations of the city regions within ther¢ger area. Though this averages out many differences in
the areas, and the shocking variation within some of the aggregated areas, this approach is necessary to
present the differences between the areas in a clear way. The most recent data was used assmuch
possible and it is noteworthy that with the exception of the EPI analysis all other data looks at children
in the present day, rather than a cohort of children progressing through the education system.

39 http://www.centreforcities.org/publication/northerrpowerhousefactsheet/
40 https://www.gov.uk/government/publications/locaénterprisepartnershipslocatauthority-mapping
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City Region Key

City

Region

Midlands

City
Regions

Southern

City
Regions

Deprivati
on Rank

41

Population
42

0-17

population
43

Percentage o
children FSM*

£24,72
Nottingham 11| 2,177,990 443,590 15 3
£25,22
Leicestershire 13| 1,031,300 220,207 11 9
£27,66
West of England 14 919,587 186,452 14 0
£30,32
Solent 15| 1,969,331 401,892 11 6
£34,52
Thames Valley 16 896,823 214,347 9 6

41 SourceEnglish Indices of DeprivatioRile 1lupper tier local authorities. Calculated by giving ranks to each city region based on a

populationweighted average of upper tier local authority deprivation scores for all local authorities in the city region.
42Source:Mid-2016 Population estimates for UK

43 bid

44 Source:Schools, pupils and their characteristics January 20&cal authority and regional tables: SFR28/2017. Calculated as a

weighted average of the percentage of all children aged 15 or under on FSM
45 Source:Annual Survey of Hours and Eiags 2017 Place of Residence by Local AuthoryHSE, Table 8.7a Annual Pay Gross
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As Figure 18hows, Northern city regions tend to have larger cohorts of F&dil This is borne out

by theanalysidbelowwhi ch shows the deprivation profiles o
the left of the chartbelowshows,the Northern City Regions have much larger numbers of children

growing up in deprived neighbourhoodhan in the wealthiest neighbourhods.

Figure 17. Proportion of cohort in region and citggion who live in deprived and wealthy
neighbourhoods
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Section 3: Devolution angegeneration

To inform this project, we held a series of major summits in the large regional centres across the North.
These brought together leading figures from local government, civic society, business and education to
discuss the local issues facing children, ttrategies in place to address these ati provision for
children within regeneration and devolution plans.

At the summits we found a clear awareness of the problems facing children, and particularly how issues
of deprivation combined to impact on therospects for children. We also saw numerous examples of
institutions delivering genuinely transformative work with children and agencies innovating effectively
to cope with significant demands. We have featured many of these projects in this report.

However, while there were impressive elements of every local offer, overall there was a lack of strategic
vision or ovetarching planThere was a clear understanding that the outcomes for children are heavily
influenced by deprivation bubcal areas had ofn failed to convert this into a strategic plemidentify

the children most at riskand to offereffective interventions. The overall impression was that individual
areas were looking at children at specific stages of development or within certairnuirwstg, rather

than looking at the child across their life course.

BEven within individual services, our research emphasised the importance of strong leadership. Josh
MacAlister, Chief Executive of Frontline and a member of the project aghisard haswvritten for us
onthe progress we have seen, and where we havearorgo.

Josh MacAlister, Chief Executive and Founder, Frontline

The last five years have been an encouraging time to work in the social work system given th
and drive to impree social work practice. Frontline has played its part in progress taking hc
councils like Manchester where we will have recruited or developed over 70 social workers t
summer and where they recently came out of intemtien from central governrant. There have alsc
been dramatic improvements that have been inspiring to watch from afar in places like Leec
North Yorkshire. Our experience has been that these improvements have come about becaus:
services for children have become clearboat their purpose and grown in confidence. The st
across the country, including in the North, is away from process driven work to a focus on pr:
It means social workers directly helping families as skilled change makers rather than orbitingj
families as care coordinators.

Progress in improving services in northern local authorities has been more impressive for tf
that many of them have had to cut budgets more dramatically than many of their sout
counterparts. This progress resailh better lives for children and it is a solid basis on which to furt
improve protection and support for children.

The Growingip North report rightly calls on regions to bring the same rraietl leadership and focu:
of economic regeneration to the avk of improving experiences for children. This should me
councils making the most of the opportunities of devolution and working more across city reg
This would also help establish better conditions for innovation across public services.

Published in full onwww.childrenscommissioner.gov.uk
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Cooperation between agencies was generally better within local authorities, but action across a
devolved area, between local authorities or involving institutions not part of the local authority (in
particular schools and NHS bodies) were all lackingalte saw evidence that cuts to budgets were
making agencies shrink bank into their statutory role, retreat into the silo, just at the time when they
need to work together betterBelow, Berre Brown, who has experiencedor ki ng i n chi l dr
acros the North, articulates the need to go further in bringing services together.

SNYAS . NRgy> ! aaraidlyd 5ANBOG2NI 2F / KAf

| think locally and nationally we have to strive to develop policy and practice that has a se
connectedness a the people we serve, and continuity with the broader national pol
agenda. This requires dialogue across the sector, and its partners, and across goveri
departments.

A road map is required to provide that clarity on what the offer for the mo#tenable should
be and how that is to be delivered, in the context of our diminishing resources. A

commitment to prevention, linking early years, school readiness, persistent absence to |
outcomes and emotional wellbeing for young people is Buobvious. Clear alignment with th
work of Public Health is also essential if any meaningful impact is to occur and an acceptan
our work is with children, and children live in families, of many shapes and sizes, who in tui
in our communitis. Communities create social capital, and this, if invested in, will contribut
selfsustainable and strong communities who play, learn, are healthy and safe and will thr
the future.

We must listen intently to children, their families, kin, carand our communities who receiv
our services at really challenging times in their lives and meaningfully respond to what the
us works-transformation will take a humble and humane approach to complex needs.

As a leader | regularlgeed to remindmyself of my own history and how it informed my caret
choice—1 am a social work practitioner in my heart ,I believe in the human capacity for cha
parents want to succeed , we have to facilitate that success and develop services that
peoplete f ore t hey fall and pick them up and

yes time agair- not unlike the peer support we offer each other when we fail as systems
partnerships in delivering the corporate parenting duty.

Published in full ommww.childrenscommissioner.gov.uk

Lots of local areas recognised with us the potential benefits of such an approach, and failing to
implement it is not due tdack of enthusiasm but rather a lack leadership and ceordination. In
particular, there was a concern that much of the agenda around childifeom schools to the NHS

was outside of local control and not part of proposed devolution deals.

This was in sharp contrast to local economiceregration plas. Wherever we visited there werear

and ambitious regeneration plans. Local areas were confident about what they could achieve and
numerous partners-from the public and private secterwere clear on this agenda and their roléhis

is the level of confidence, ambition and integration we could see for children, and we did see some
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projects attempting to deliver itOne good example we encountered, where significant reform is
underway to integrate servicemound the child, is Blackpoas Merle Davies, the Director of Centre
for Early Childhood explains for us below.

Merle Davies, Director; Centre for Early Child Development, Blackpool

Blackpool was fortunate enough to be one of five sites in England to be funded by the Ne
Lottery through A Better Start, to takWle.l]

By using a different approach to commi s
Visiting service which goes beyond the 5 mandated visitstionanum of 8. Working with Oxforc
and Exeter Universities we will be introducing Behavioural Activation as part of the toolk
Health visitors for women with early onset Perinatal MentaHiialth. With Speech and Languay
our new commission features Home Visiting service which can be accessed directly by H
Visitors, who now use the Welcome Assessmenteaning they can get timely support fc
children requiring it. Parents have worked alongside Professors from the University of Mic
todevebp the Survivor Mums’ Companion, a ps
who have survived childhood trauma and abuse, into a model for Blackpool which is now
piloted.

Published in full omvww.childrenscommissioner.gov.uk

More dften there was informal coperation, but without the structural change needed to really bring

about significant change. This examplefrena st Ri di ng’' s P,/PennycDomqmatithe So c i a
Hull summi, demonstrated thebenefits of ceoperation, but also thdimitations ofthat co-operation

without underlying structural change.

GLY GSN¥ya 2F az20Alft ¢2N)] ¢S INB OKIfftSyasSrR i
in our recent teaching pamership, including Hull, North Lincs, North East Lincs in terms of
RSOSt2LAY3I (K2aS NBfliA2yaKALl G2 | OGdz ffé& &K
success towards regeneration. We might invest really heavily in social practice modeis fo

social workers. Hull invests in a different practice model but, actually becoming together through
the Teaching Partnership we are sharing that

Bringing services together did nogquire a statutory body. In Liverpool, we saw an incredible set of

interr el ated projects working with vulnerable you
Park football stadi um. Al of these projects
Communi ty’ arm and i ncl ud e thcamrechilslranriregangsvamd ckildrang  wii
who had beempermanentlyexcluded from school. While the projects were all impressive in their own

right, the collective effort often meant children stayed within projects for years and then ended up
working with orfor the club. There is no doubt that the allure of such a famous club, combined with the
financial support provided by Everton, added an extra element to these great projects.
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Denise BarrettBaxendale, Everton Football Club

Our wonderful charityEverton in the Community, has recently celebrated it$ aaniversary- an
achievement of which all of us associated with EitC are extremely proud of. Thirty years of sup)
those most in need across the city of Liverpool and further beyond.

Evertonin the Community had humble origins. Founded in 1988 and based in a converted ho
the shadows of Goodison Park, the charity aimed to provide sporting opportunities in the local
but we were always determined to make a bigger impact and do atlameto help change lives anc
in some circumstances, save lives.

We work 365 days a day in helping to combat a diverse range of social issues that are preve
the streets of Liverpool and Merseyside. Our awaidning practitioners support the mos
vulnerable and underprivileged members of our local communitiels @xer 40 programmes focusin
on employability, education, disability, youth justice, mental health and poverty to name but a \
[]

Our commitment to education is extensive and longstanding. From our Alternative Prov
curriculum offering at Everto Free School to our apprenticeship and employability programmes
provide the opportunity for young people to discover, explore and reach their potential in a se
supportive and stimulating environment whilst our Youth Engagement programmes hatmees
energy, enthusiasm and commitment of a wide range of young people, empowering them to
positive social change.

Published in full omvww.childrenscommissioner.gov.uk

The most comprehenstvattempt we saw to integrate services and dgsthem around the child was

“Chi |l d F r.iTesshdwed thelmesardbition for children and while it is being deliverethin
one | ocal authority, it went the furthest
agencies they interact with.

CllIr Judith Blake, LeadgreedsCity Councll

Our ambition is for Leeds to be the best city for children and yowuple to grow up in a crucial
el ement of Leeds City bescityiothd UKDy 203Dr..&hild Faendly
Leeds is the thread that brings together all the work that we are doing to create better outcome
the 187,000 children athyoung people that live in our city.

Since Child Friendly Leeds was launched in 2012, we have been buildingvaleisffort to put

children and young people at the heart of our thinking, planning and action. The child friendly
is one that he whole city can, and is, uniting behindne that invites everyone, including individual
schools, sports clubs, voluntary services, private sector companies, health, the police and the
public sector to determine and develop their role in impraythe lives of children and young peopl
It puts children at the very heart of the

The voice of the child is at the heart of everything that we do. We engage with children throuc
voice and influenc€owaock| ' ther ' tBhveEdaneNoOl ¢

Council to find out their priorities and we act on what they tell us.

Published in full omvww.childrenscommissioner.gov.uk
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Examples gag beyond one locaduthority area to realise the benefits of @vdinated action over a
wider area, such as a city region or combined authority, were r&ver frequently heard that children
were not part of the current devolution deals, or strategicrnda

However, it is encouraging to see some potentially important initiatives being established. For example,
the Merseyside Strategic Vulnerability Alliance is bringing together sixdottadrities, police, CPS and

the voluntary sector to share data and best pra
primary focus is tackling issues of concern for all agencies, such as gangs and criminal exploitation, on
these issued hopes to be able to cordinate action between local authorities, and between agencies.

The group also enables knowledge sharing the establishment of a single lead on issues which are rarer
in Merseyside: such as Prevent and honour based violence

Greater Manchesterwhich has by far the most comprehensive devolution settlemanty hashave a
number of projects underway across the devolved area from early years to employability. While in a
early stagethe greater number of agencies within local control in GreManchesterincluding police

and NHS-should bring about much greater opportunities to unite services for childZdnSean Anstee,
Leader of Trafford Council, and Chair of @Gweater Manchester Skills and Employability Board explains
their prioritiesbelow.We hope that Greater Manchester manage to implement this agenda and indeed
go further with additional powers from Central Governmdntturn this can be the model for devolution

so that similar powers can also go to other local areas with plaplsge to use them.

Clir Sean Anstee, Greater Manchester Skills and Employability Board.

Our ambition in Greater Manchester is to create an integrated employment and skilts/stam

which has the individual and employer at its heart, and that better responds to the ndei
residents and businesses and contributes to the growth and productivity of tleat€

Manchestereconomy.

We want to see an employment and skills system in Greater Manchester where young peoj
leave the education syem with the knowledge, skilend attributes they need to succeed; whel
working age adults who are out of work or who have low levels of skills will have access
support they need to enter and sustain employment; and where all adults have the chance
skill and progress irheir careers.

Employersill be actively engaged in shaping this system and in return, we want to see then
responsibility in supporting residents back into work. Ompé&yment andskills initiativeswill be

developed at a local level focusing on tholurthest from the labour market with the righ
integrated support required to move them closer to work. We will ensuréhér education and
training providerswill get more people into intermediate and advanced level skills in areas lii
to Greater Mm c hest er ' s gmderpinnihg thisewe twil use Greatér Mancheste
devolved powers arounddalth commissionindgo integrate health with our skills agenda t
capitalise omrd twoe kf d st gtolbadt f'ogooour heal
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